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Abstract: Learner autonomy is considered one of the essential factors affecting students' success in 

language learning. Students who have autonomy can manage and apply learning strategies to advance their 

language skills. It means learner autotomy will also help students improve their writing skills. This study aims to 

examine the level of learner autonomy of higher education students and its relationship with their writing skills. 

This is a quantitative study that examines the correlation between the two variables. A learner autonomy 

questionnaire and a writing test were used to collect quantitative data, which were then analyzed descriptively using 

the SPSS program. The sample included 125 undergraduate students from the Teacher Training and Education 

Faculty in Indonesia. An analysis of the Pearson Product Moment correlation was conducted to determine whether 

learner autonomy and writing skills had a significant and positive correlation. The finding showed a significant and 

positive correlation between the degree of learner autonomy and students' writing skills. This indicates that students 

with greater autonomy benefit from developing good writing abilities. This study also discovered that learner 

autonomy is one of the characteristics examined to predict students' learning achievement. From the results of the 

study, some recommendations on how to promote learner autonomy in language classrooms are provided. 
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学习者自主性与学生写作技巧的关系 

摘要：学习者自主性被认为是影响学生语言学习成功的重要因素之一。拥有自主权的学

生可以管理和应用学习策略来提高他们的语言技能。这意味着学习者自截也将帮助学生提高

写作技巧。本研究旨在考察高等教育学生的学习自主水平及其与写作技巧的关系。这是一项

定量研究，检查两个变量之间的相关性。学习者自主问卷和写作测试用于收集定量数据，然

后使用 SPSS 程序进行描述性分析。样本包括来自印度尼西亚教师培训和教育学院的 125 名

本科生。对培生产品时刻相关性进行了分析，以确定学习者自主性和写作技巧是否具有显着

的正相关关系。研究结果表明，学习者自主程度与学生写作技巧之间存在显着的正相关关系

。这表明具有更大自主性的学生受益于发展良好的写作能力。本研究还发现，学习者自主性

是预测学生学习成绩的特征之一。根据研究结果，就如何促进语言课堂学习者的自主性提出

了一些建议。 

关键词：学习者自主性、写作技巧、语言学习。 

1. Introduction 

Autonomous learning has become a modern 

learning approach for teaching any subject, including 

language. [1] argues that helping students be more

autonomous in their learning is critical. It is appropriate

for developing theory and practice of language

teaching currently known as student-centered learning. 
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To create autonomous learning, teachers are one of the 

determining factors that have a responsibility to teach 

their students how to be autonomous learners [2], [3], 

[4]. However, [5] clarifies that language learning that 

only occurs in the classroom is too complex because of 

the limited time and opportunities to practice the 

language. Language teachers must prepare all kinds of 

exposures for teaching and manage the activities for the 

students to use the language. By experiencing this 

condition, the students are expected to develop their 

language skills instead of depending on their teachers. 

This agrees with the idea of macrostrategies of 

language teaching in the post-method era where learner 

autonomy must be promoted by the teachers to improve 

the students’ skills [6, 31]. 

Autonomous learning means to give more 

responsibility to the students in the learning process, 

both inside and outside the classroom, to achieve 

success in learning in the future [7]. Talking about its 

definitions, the most frequently quoted definition is 

from Holec, who defines autonomy as ‘the ability to 

take charge of one’s learning. To take charge of one’s 

learning is to have, and to hold, the responsibility for 

all decisions concerning all aspects of this learning: 

determining the objectives, defining the contents and 

progressions, selecting methods and techniques to be 

used, monitoring the procedures of acquisition, and 

evaluating what has been acquired’ [8]. Other scholars 

add that the learner's capacity to control their learning 

is classified into three components. They desire to 

actively take control of learning, can plan, act, and 

evaluate their learning, and have freedom in their 

choice of learning [9]. Furthermore, [10] explain that 

autonomy is not learning without a teacher, but 

requires teachers and students to work collaboratively. 

This means autonomy indicates interdependence that 

allows students to share their knowledge as the key 

agent in the learning process [11]. 

Students who have autonomy in their learning 

should be involved in the process of decision-making 

in terms of their academic competencies. According to 

[12], the possibility of exercising one’s agency by 

making choices concerning goals, materials, activities, 

and strategies enabled learners to personalize their 

learning. They also exercise their agency through the 

extent to which they choose to engage in the learning 

process, explore its various aspects, and take advantage 

of the support features. They can be more enthusiastic 

during the learning and focus on meaningful learning 

activities. It is another side of the individual process 

where the teachers play a role as observers and guides 

in the class. It will increase the student's awareness of 

their goals and responsibility to do their work. Other 

experts describe learner autonomy as a situation of the 

interdependence among students, learners, and the 

education system [7], [13]. This means that learner 

autonomy can be a part of language learning, which is 

reflected in the learning goals, tasks, and strategies. It 

can be adapted for the overall language program, 

including teaching writing [32]. 

[14] also proposed five levels of autonomy; these 

levels of autonomy deal with learners’ involvement in 

materials. The first level of autonomy is awareness, 

which focuses on encouraging learners to be aware of 

the goals, contents, and strategies used. The second 

level is involvement, where learners are pushed to be 

involved in decision-making by selecting their own 

goals in a range of alternatives offered by teachers. The 

next level is intervention, which means that learners are 

encouraged to actively modify and adapt the goals, 

contents, and tasks. The fourth level is a creation where 

the learners can create their own goals and tasks. The 

highest level of autonomy is transcendence, where the 

learners go beyond the classroom context by creating 

their learning materials available in the community 

without the help of others. 

In higher education, writing is essential to students' 

academic success [15]. Writing is also crucial for 

building thinking skills, developing social skills, and 

fostering students' awareness of their place in society. 

In writing activities, students can communicate and 

organize their ideas supported by the information they 

have obtained. Moreover, in the development of 

twenty-first-century learning, writing skills are needed 

to improve students’ competencies, including creativity 

and critical thinking. Writing contributes to the 

thinking process in which the writers must express 

thoughts clearly and creatively to help their readers 

understand the meaning [5]. Writers must be able to 

relate to their readers and express their ideas relevantly 

to their audience. 

[16] discusses competence in writing as composing 

an effective piece of written work to fulfill a specific 

purpose. For example, when writing an entertaining 

and engaging story, students adopt a narrative style and 

rhetorical moves to fulfill the requirements of a 

specialized context (e.g., classroom practice, take-

home assignment, or in-class examination). The 

demand for writing for higher education students is not 

only to describe something but also to sound their 

opinion in certain discourses appropriately. To make 

students proficient in writing and become responsible 

for their learning, teachers as the facilitators of the 

learning process are expected to foster learner 

autonomy in language learning. 

Several studies in similar areas that investigated 

learner autonomy and its relationship to language 

proficiency were conducted by some researchers [8], 

[17], [18], [19]. Based on their finding, there was a 

positive and significant correlation between those 

variables. [20] reported that practicing autonomy had a 

significant impact on the writing achievement of the 

EFL subjects at the intermediate level of language 

proficiency. Another research finding has indicated that 

autonomous learning successfully improved students’ 

writing skills in organizing ideas [21]. This study was 
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concerned with analyzing the relationship between 

learner autonomy and the English Department students' 

writing skills. The results from empirical research can 

support the theories and practices to foster autonomy, 

specifically in language learning. 
 

2. Methodology 
This study employed correlational research, which 

investigated the relationship between learner autonomy 

and the writing skills of the English Department 

students. They were the first-year and third-year 

semester students of the undergraduate students of the 

Teacher Training and Education Faculty in Indonesia. 

125 students served as the sample of this study. The 

study applied a learner autonomy questionnaire and a 

writing test to collect the data. The questionnaire was 

used to obtain information about students’ autonomy in 

learning, and it was adapted from [10] as its validity 

and reliability had been tested. It consists of 22 items 

with four options adapted from the Likert scale. To 

provide clarity and avoid misapprehension, the 

questionnaire was translated into Indonesian. A writing 

test was given to the students to obtain data about their 

writing skills. They had to write an essay and it was 

scored using a scoring rubric, particularly for the essay 

writing rubric. The data from the learner autonomy 

questionnaire and writing test were then analyzed with 

Pearson Product Moment correlation by using SPSS 23 

for Windows to determine the range of correlation 

between those two variables. 

 

3. Results and Discussion 
Descriptive statistics to show the data characteristics 

was the first step in analyzing the data. This can be 

seen in the following table about students’ grades, 

mean score, and standard deviation of learner 

autonomy and writing score. 

 
Table 1 Descriptive statistics of the students 

 Semester N Mean Std. Deviation 

Writing Score 1 65 70.40 5.49 

3 60 72.71 3.79 

LA Score 1 65 3.22 .49 

3 60 3.33 .36 

 Gender N Mean Std. Deviation 

Writing Score M 30 72.11 4.19 

F 95 71.32 5.07 

LA Score M 30 3.35 .48 

F 95 3.25 .42 

 

As shown in Table 1, 65 students from the first-year 

semester and 60 students from the third-year semester 

became the sample in this study. Based on their grade, 

the third-semester students got higher mean scores than 

the first-semester students. For the gender aspect, there 

were 95 female students and 30 male students. This 

indicates that more women are interested in studying at 

the English Department than men. The table also 

displays the mean score of students in writing skills 

and level of learner autonomy based on their semester 

and gender. The mean writing score for the male 

students was 72.11, while their learner autonomy score 

was 3.35. 

Meanwhile, female students got 71.32 for the 

writing mean score and 3.25 for the learner autonomy 

score. Overall, no significant difference was found in 

the mean score between the first and third-semester 

students and between male and female students. Those 

groups had the same level of autonomy and writing 

skills. That was a moderate level. It can be concluded 

that gender and grade were not included as the main 

factors affecting autonomy in learning. Overall, the 

third-semester students gained a higher mean score for 

both variables, 72.71 and 3.33. Meanwhile, male 

students had a higher mean score than the female 

students. 

 
Table 2 Value of the correlation coefficient 

   Writing 

Score 

Learner 

Autonomy 

Writing Score Pearson 

Correlation 
 1 .457** 

Sig. (2-tailed)   .000 

N  125 125 

Learner 

Autonomy 

Pearson 

Correlation 
 .457** 1 

Sig. (2-tailed)  .000  

N  125 125 

** The correlation was significant at the 0.01 level (2-tailed). 
 

Table 2 shows the value of the correlation 

coefficient (r = .457) with a significant value (.000). 

This result indicates that learner autonomy and writing 

skills were significantly and positively correlated with 

each other. The level of the relationship between these 

variables was moderate. Based on the result that points 

out a positive correlation between learner autonomy 

and writing skill, it can be concluded that students with 

a higher level of autonomy benefit in terms of having 

higher writing skills. This result supported the previous 

research reported by [17], [18], and [22], who revealed 

that learner autonomy and English proficiency, 

including writing skills, as defined in the study had a 

significant, strong, positive relationship. It also 

confirms hypothetical arguments from [23] and [24] 

that higher degrees of autonomy will result in greater 

language proficiency. Additionally, as previously stated 

by some researchers, effective language learners 

perform autonomy in their learning process. In this 

study, the learners who perceived high autonomy could 

set their own writing goals, select the best strategy, and 

be aware of the whole learning process.  

Additionally, some students who had low-level 

autonomy need more efforts to improve their language 

skills and support from the lecturers to develop their 

autonomy in learning. Sometimes students do not have 

the opportunity to participate in the decision-making 

process of choosing topics and selecting materials and 

techniques as they are already prepared by the 
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lecturers. Consequently, the students cannot set their 

own goals and monitor their progress during the 

learning process. Many researchers believe that 

teachers play an essential role in promoting learning 

autonomy. They must consider many factors in 

designing a course curriculum, such as learning 

motivation, the setting of learning goals, and self-

efficacy, and external factors including the teaching 

styles of different teachers and the learning 

environment [2], [25], [26]. Other studies also found 

that to foster autonomy in EFL/ESL classrooms, a 

commitment from teachers and students is needed [27] 

and higher education institutions must engage teachers 

in programs for professional development to discuss 

the obstacles in fostering learner autonomy [30]. 

This study's significant and positive correlation has 

an important practical implication for English language 

teaching and learning, particularly for teaching writing 

in higher education. The lecturer who taught in the 

English department should give more attention to the 

development of learner autonomy. Finding the profile 

of the students’ autonomy at the beginning of the 

academic term will be helpful for the teachers to plan 

their instruction to enable their students to have more 

autonomy in their learning. This makes the students 

become more responsible and active learners [7]. 

Another critical implication can also be applied to 

language curriculum or course design. Writing course 

syllabi and learning materials need to be examined to 

accommodate the development of learner autonomy. 

The teaching method used by the lecturers also needs 

to be adjusted to enable the students to practice their 

skills more and manage their learning. Thomas in [28] 

and [29] suggest activities such as objective learner 

diaries and project-based learning to promote learner 

autonomy in the classroom. Their research has 

demonstrated the importance of learner autonomy in 

language courses. [9] state that, to help students 

improve their autonomy in learning and apply the 

principles of learner autonomy, teachers should first 

realize a positive attitude toward autonomy. This can be 

done by integrating issues of learner autonomy in the 

pedagogical contents and courses given to the students. 

For learner autonomy to be considered one of the 

variables used to predict students' academic potential, it 

is suggested to embrace this issue in some curricular 

contents [17]. 

 

4. Conclusion 
The current study concludes that learner autonomy 

and writing skills have a significant and positive 

correlation. This study reinforces previous findings that 

learner autonomy affects the advancement of students' 

language skills. The results also imply that it is 

essential for lecturers to support and grow their 

students' positive perceptions toward autonomous 

learning and foster their learner autonomy in the 

teaching-learning process.   

However, this study also had a limitation 

concerning the limited subjects from a single college 

and focused on one topic of the investigation to 

measure students' learner autonomy. Therefore, future 

researchers can include other related variables such as 

perception and motivation in language learning to get a 

more comprehensive study on learner autonomy. They 

will also provide a more detailed information if they 

use a more significant sample and population with 

more various characteristics of students from different 

departments and universities. 

Based on the results of this study, some suggestions 

can be considered in designing language courses. First, 

the lecturers in the English department should 

encourage and improve their students’ positive attitude 

toward learner autonomy, foster their students' progress 

in the learning process, and believe in the importance 

of learner autonomy. The curriculum of the English 

course also must integrate the principles of learner 

autonomy that can be seen in the syllabus design, the 

learning materials, and the teaching method used by the 

lecturers. To increase the quality of language learning, 

further research on the development of learning models 

that incorporate learner autonomy is required. 
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